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Preface

In 1997 the State Board of Education adopted content standards in language arts and
mathematics for California public schools. These standards are extremely difficult and
match world-class standards. The rigor of these standards is reflected heavily in the
augmentation of the Standardized Testing and Reporting (STAR) program, administered
this spring with the second administration of the Stanford Achievement Test, Ninth
Edition, Form T (Stanford 9).

This transition to a statewide standards-based assessment and accountability system poses
tremendous challenges for students, teachers, and other key stakeholders in education. In
many cases, districts and schools are in the early stages of implementing the standards.
Full implementation is tied to the availability of instructional materials that address the
standards and the time and funding for professional development.

The California Department of Education (CDE) is committed to assisting educational
leaders with local implementation efforts. These staff development guidelines for using
STAR test results to improve student learning are only one of the support activities that
will be offered by CDE over the next several months.

The goal throughout this process must be to continue to improve academic achievement
for all students.
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Introduction

How to Use STAR Results to Improve Student Learning: Staff Development Guidelines is
designed to help educational leaders at schools, districts, and county offices of education
prepare teachers for using the 1999 results of the Standardized Testing and Reporting
(STAR) program. This document includes:

e A description of the 1999 STAR program and test results
e Sample script for presenters

e Sample transparency masters, worksheets, and handouts
e Sample reports of STAR test results

For the second year, California public school students in grades 2 through 11 were
administered the Stanford Achievement Test, Ninth Edition, Form T, as part of the state’s
Standardized Testing and Reporting (STAR) program. This spring, students also took
additional test questions that address the state-adopted content standards for reading,
writing, and mathematics. This portion of the STAR test is called the STAR
augmentation. In addition to the designated STAR tests in English, districts were required
to administer the Spanish Assessment of Basic Education, Second Edition, (SABE/2) to
Spanish-speaking limited English proficient students who first enrolled in California
public schools fewer than 12 months prior to testing. School districts are to report
individual student results for all parts of the STAR program to parents or guardians within
20 working days after they are received in the district. Senate Bill 376, authorizing the
STAR program, also requires the State Superintendent of Public Instruction to provide
school districts with professional development guidelines to help classroom teachers use
annual results of the STAR tests to modify instruction to improve student learning.

The content and format of the Staff Development Guidelines have incorporated suggestions
from a variety of sources from the field. It is intended that these guidelines will be used by
district and site administrators, mentor teachers, and others who are responsible for
working with teachers to improve curriculum and instruction. The information is
structured to provide:

e An overview of the STAR program and the designated tests

e An understanding of the STAR test results for students and schools

e A process for using the STAR test results to modify curriculum and instruction
The goal is:

e To improve student learning
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Staff Development

This staff development packet has been divided into a series of components to
accommodate the unique scheduling and program needs of individual districts and their
schools. It is intended to become part of ongoing staff development efforts with sufficient
time allotted:

e to build a thorough understanding of the 1999 STAR test results

e to conduct an in-depth review of the results and other academic achievement
data for students and the school

« to develop specific strategies to address state standards and to modify curricu-
lum, instruction, and assessment to meet learning needs of all students

» to incorporate those strategies into each school’s improvement plans

STAR Program Expansion

The need for staff development greatly increases this year with the expansion of STAR
test results to include:

» the second year of administration for the Stanford 9, Form T

e the addition of the STAR augmentation for language arts and mathematics to
address the state content standards

« the requirement of one designated test, SABE/2, for Spanish-speaking limited
English proficient students enrolled in California public schools less than
twelve months

Of particular importance will be the review of the STAR augmentation. For this review
teachers will need a clear understanding of:

e the purpose of the STAR augmentation

« the alignment of the questions to state standards for language arts and math-
ematics at grades 2-11

« the content and rigor of test questions
« the reporting of individual, school, district, county, and state results

Secondary teachers will also need to begin looking ahead to the 2000 STAR
augmentation for history-social science and science that will address the state standards.
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Staff Development Components

The staff development guidelines outline the following components that can be
presented in a series of sessions:

1. Outlining the purpose, steps, and intended outcomes of the staff develop-
ment process.

2. Reviewing the STAR program and designated tests for 1999.
3. Using the 1999 STAR test results to improve student learning.
e Step one. Review the 1999 STAR score reports for the school.

e Step two. Review the content of the 1999 STAR tests in relation to the
school’s curriculum and instructional program.

e Step three. Compare the STAR test results to other academic achieve-
ment data.

» Step four. Analyze similarities and differences between the STAR results
and other achievement data.

» Step five. Develop strategies for addressing identified issues by modifying
curriculum, instruction, and assessment.
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Sample Script for Presenters

Transparencies

o

I T-2,3

I — T-4

Purpose and Intended Outcomes

In spring 1999, every California public school participated in the second administration
of the Stanford Achievement Test, Ninth Edition, Form T, and the first administration of
the STAR augmentation in language arts and mathematics. In addition to the STAR tests
in English, Spanish-speaking limited English proficient students who first enrolled in
California public schools fewer than 12 months prior to testing were required to take the
Spanish Assessment of Basic Education, Second Edition (SABE/2).

The 1999 STAR results are now available by grade level and content area. Results are
reported for each student, school, district, county, and the state.

Our task today and in work sessions to come will be to:
e develop an understanding of the STAR tests and the 1999 results

e review the STAR test scores and other achievement data for our school and
identify issues that need to be addressed

e develop strategies to align curriculum, instruction, and assessment to state
content standards

« make further modifications to meet specific learning needs of students
e incorporate those strategies into district and school plans

During the work sessions we will... (go over Steps for Using STAR Results to Improve
Student Learning in the Sample Handouts section). The work we do will address the
Stanford 9, Form T; the STAR augmentation; and the SABE/2.

STAR Program and the Stanford 9

Let’s start with an overview of the STAR program and its designated tests (1999 STAR
Questions and Answers for Teachers is in the Sample Handouts section).

Senate Bill 376, approved by the Legislature and Governor Wilson in fall 1998,
authorized and provided funding for the statewide Standardized Testing and Reporting
(STAR) program. This program requires that all students in grades 2—11 be tested using a
standardized test designated by the State Board of Education. Annual testing must occur
between March 15 and May 15 each year. The designated test is to be nationally norm
referenced.

All students in grades 2—8 are to be tested in English in the basic skills of reading,
spelling, written expression, and mathematics. Pupils in grades 9-11 are to be tested in
reading, writing, mathematics, history-social science, and science.
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The law also requires that districts give a primary language test to Spanish-speaking
limited English proficient (LEP) students who first enrolled in California public schools
less than 12 months prior to testing. There is a district option for testing Spanish-
speaking LEP students who first enrolled more than 12 months prior to testing.

The 1999 STAR tests included:
e the Stanford Achievement Test, Ninth Edition, Form T (Stanford 9)
» the STAR augmentation in language arts and mathematics
e the Spanish Assessment of Basic Education, Second Edition (SABE/2)

The Stanford 9, Form T, is published by Harcourt Brace Educational Measurement. It is
a nationally-norm-referenced test (NRT) in a multiple-choice format.

The 1999 STAR augmentation included multiple-choice test items in language arts and
mathematics at grades 2—11 that address content standards adopted by the State Board of
Education.

At grades 2—7 and 11, students took the Stanford 9, Form T, and the additional
augmentation items for their grade level in one test booklet.

At grades 8, 9, and 10, students took the Stanford 9, Form T, plus the language arts
augmentation items in one test booklet. The Stanford 9, Form T, included language arts,
mathematics, history-social science, and science.

At grades 8, 9, and 10, the math augmentation was tied to student enrollment in
specified courses but not to specific grade levels. Scores for students in math classes above
or below the test designated for their grade levels will be reported on individual reports,
but will not be included in the school or district results for their grade levels. Students
not enrolled in one of the specified courses did not take the mathematics augmentation.

There were the six mathematics augmentation options in separate test booklets. They
included: (for the traditional sequence) algebra I, geometry, and algebra I1; and (for the
integrated sequence) 1st-year integrated, 2nd-year integrated, and 3rd-year integrated.
The integrated sequence included the same content as the traditional sequence but was
organized differently.

This is the first year a state test has reflected California’s newly adopted standards in
language arts and mathematics. The STAR augmentation questions were extremely
difficult, and most schools are only beginning to implement standards as appropriate
instructional materials become available. Extensive teacher training is also needed to help
fully implement these world-class standards.

The State Board of Education designated SABE/2, published by CTB/McGraw-Hill
(CTB), for the 1999 STAR primary language test. The norm-referenced group for the
SABE/2 is a national sample of Spanish-speaking students in bilingual programs. This
test is in a multiple-choice format.
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In grades 2-11, the SABE/2 covered reading vocabulary, reading comprehension, math
computation, math concepts and applications, spelling, language mechanics, and language
expression. Word analysis was tested at grades 2 and 3; at grades 4-11, study skills was
offered as an option.

T-16

- The Stanford 9, Form T, and the STAR augmentation took about 7 hours to complete,
T-17  and the SABE/2 battery took about 4. (Refer to tables located in the Sample Handouts
section to discuss in more detail the number of items and testing time for the STAR test.)

=@

Individual pupil scores are to be reported in writing to the parents of each pupil tested
within 20 working days after the district receives them. Districts are to receive all score
reports by June 30. Group scores for schools, districts, counties, and the state are to be
posted on the Internet by June 30.

o

T-18

Using the 1999 STAR Test Results to Improve Student Learning

There are five basic steps to follow to analyze the standardized test results, to review these
results with other achievement data, and to develop strategies for modifying the school’s
curriculum, instruction, and assessment programs to improve student learning.

Step one. Review the STAR test reports for the students and the school to develop an
understanding of the scores that are provided and what they mean.

T-19  We will now review the 1999 STAR test reports to identify the types of reports and what
scores are displayed. We also will discuss what these scores mean and their intended uses.

g

Stanford 9, Form T, and STAR Augmentation

Let’s first look at the school report package for the Stanford 9, Form T, and the STAR
T-20  augmentation. It includes:

o

The School Report Package
The school report package for the Stanford 9 and STAR augmentation includes:

e aparent report for each student, including Stanford 9 results and STAR
augmentation results

 individual student reports for Stanford 9 results only
« student record labels for Stanford 9 results only
e group reports by grade level for Stanford 9 results only

« student and school lists with grade-level summaries for STAR augmentation
results only

e the master list of test results and summary for Stanford 9 results
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T-21

Each report provides data to help us as a staff, inform students, parents, and
ourselves about individual and group achievement results, and use the results to
improve student learning. For the purposes of this session, we will be looking
mainly at the student report and the group report for the Stanford 9, Form T,
and the student and school lists with grade-level summaries for the STAR aug-
mentation scores. (See Sample 1999 STAR Score Reports section.)

Types of Scores Reported for Stanford 9, Form T, on the Student Report

A number of different scores for the Stanford 9, Form T, appear on the student
report. For grades 2 through 8, there are subtest and total scores in reading,
spelling, written expression (language), and mathematics. For grades 9 through
11, there are subtest and total scores in reading, writing (language), mathematics,
history-social science, and science. For each content area test and subtest, the
reports show the raw score for any student who attempted the test. Student
reports also show a scaled score, a percentile rank, stanine, a normal curve equiva-
lent (NCE) score for any student who took the test under standard conditions,
and national grade percentile bands. There also are scores by content clusters.
(See Descriptions of Scores for the 1999 Stanford 9, Form T, in the Sample
Handouts section.)

Subscores for Each Content Area. Subscores for reading are reported for
reading vocabulary, reading comprehension, word study skills (grade 2 only), and
total reading. Subscores for mathematics are reported for problem solving, and
procedures for grades 2—8, and total mathematics for grades 2—11. Written
expression subscores are reported for language mechanics, language expression,
and total language. Grades 2 through 8 scores are reported for spelling, and
grades 9 through 11 scores are reported for social science and science.

Raw Score. The raw score is the number of items answered correctly on any
given test or subtest in a content area. In reading, for example, a student receives
three raw scores: the number of items correct for reading vocabulary, reading
comprehension, and total reading. A total reading score is reported only if the
student took both reading vocabulary and reading comprehension (plus word
study skills at grade 2 only). A DNA on any student report indicates that the
student Did Not Attempt the subtest.

Scaled Score and Its Purpose. Raw scores identify the number of items an-
swered correctly on a test or subtest, but the raw scores cannot be used to com-
pare achievement from grade to grade. The Stanford 9 scaled-scores link all test
levels and forms so that scores within a content area can be compared from level
to level and form to form. Scaled scores should not be used to compare one
content area to another. If a special education student took the Stanford 9 using
non-standard accommodations such as additional time or calculators, only raw
scores are reported.

1999 by the California Department of Education 9
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National Percentile Rank. The national percentile rank is the percentage of
students in a norm group or norming sample that have scores less than or equal to
a student’s scaled score. A student with a reading comprehension score at the 60th
percentile scored equal to or better than 60 percent of the students in the norming
sample. The Stanford 9 is a nationally normed test. This means that the norm
group is representative of students tested in the same grade at the same time of
year across the entire nation.

Stanine Score. Stanine stands for STAndard NINE and is a scale that ranges
from 1 (low) to 9 (high). Like percentile ranks, stanines are used to indicate a
student’s achievement level in reference to a norm group. Stanine scores of 1, 2,
and 3 are usually considered markedly below average; stanines of 4, 5, and 6 are
considered average; and stanines of 7, 8, and 9 markedly above average. Stanines
are directly related to percentile ranks:

Percentile Range Stanine
1-3 1
4-10 2 | Markedly Below Average
11-22 3
23-39 4 — Low Average
40-59 5 — Average
60-76 6 — High Average
77-88 7
89-95 8 | Markedly Above Average
96-99 9

National NCE. Normal curve equivalents (NCEs) divide the normal curve into
equal units. NCEs are most often used to manipulate test data arithmetically.
NCEs are used to calculate average scores for groups of students.

National Grade Percentile Band. Score profiles in percentile bands on the
student report show the amount of statistical (measurement) error or uncertainty
that exists in a student’s scores. The percentile bands show a span of + 1 standard
error of measurement around the student’s score. The student’s score is estimated
to be in this band 68% of the time.

Content Clusters. Each subtest is broken into content clusters, showing in more
detail the content covered within each subject tested. The first columns for these
scores indicate “RS/NP/NA,” the raw score (RS) or number right, the number of
questions possible (NP), and the number attempted (NA) by the student. The
next three columns indicate into which range of performance the score fell (below
average, average, or above average—see National PR-S above) as compared with
students in the national sample.

Note: The total number possible (NP) for the reading comprehension content
clusters is two times the number of reading comprehension items. This is
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because each reading comprehension question is used twice: once for the
type of reading (recreational, textual, or functional) and once for the
comprehension level (initial understanding, interpretation, etc).

T.22 Difference between Individual and Group Scores

=g

The Stanford Achievement Test was designed to provide individual scores. The
individual scores indicate how students compare to the individuals that made up
the norming group. Group scores (e.g., school and district scores), except for the
percentiles, are the averages of the individual scores. There is no norming sample
to which the group scores are being compared. Group percentiles are obtained by
matching a group’s average NCE score to its percentile equivalent. This percentile
equivalent is not a percentile for group scores. It is the individual percentile rank
a student would receive if that student scored at the group’s average NCE.

i Types of Scores for the STAR Augmentation on the Student List with
T-23 Grade Level Summary.

The student list with grade-level summary reports the scores for the California
content standards (STAR augmentation) for language arts and mathematics. This
report shows the number correct by student and by grade level for each school.
There are separate lists for language arts and mathematics. At the secondary level,
there also are separate lists for each of the six test options in mathematics admin-
istered at a school. (See Descriptions of Scores for the 1999 STAR Augmentation
in the Sample Handouts section.)

California Content Standards — English/Language Arts. Results of the
STAR augmentation for reading and writing are for questions selected from the
Stanford 9, Form T, and additional questions, not from the Stanford 9, that were
developed to address state-adopted standards. There are separate scores for
reading and writing, as well as a total language arts score that combines these two
areas.

California Content Standards — Mathematics. Results of the STAR augmen-
tation for mathematics are shown for a foundation skills score, a standards score,
and a total score. The foundation skills score is for selected questions from the
Stanford 9, Form T. The standards score is for additional questions not on the
Stanford 9 tests that are designed to address state-adopted content standards. The
total combines the two scores.

Students in grades 2—7 and 11 were administered augmented mathematics tests
specific to their grade levels. Students in grades 8—10 were administered aug-
mented mathematics tests specific to the courses in which they were enrolled.

Intended grade level
8 Algebra | or  1st-year Integrated Math
9 Geometry  or  2nd-year Integrated Math
10 Algebra Il ~ or  3rd-year Integrated Math
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If students took a math exam other than one designated for their grade level, then
no total score is reported. If the student was enrolled in a mathematics class differ-
ent from his or her grade level, his or her test results are not included in the school
or district results.

Note: This year, results for the California standards for language arts and math-
ematics show the number of items (questions) asked and the number answered
correctly by the students. In future years, these scores will indicate levels of student
performance such as advanced, proficient, basic, and below basic. This year’s STAR
augmentation scores may not measure how well students have learned what they
have been taught because many schools are still in the process of implementing the
state standards in their classroom teaching.

T 1o SABE/2
—
T Now, Let’s look at the SABE/2 Report Package.

This package includes:
e ahome report for each student in Spanish
e student profile reports
e student labels
 class record sheets
e objective performance summary
« objective performance summary — special accommodations
e evaluation summary
For the purpose of our review, we will be using the student profile reports, the class
record sheets, the evaluation summary, and the objective performance summary.
(Samples of the various SABE/2 reports are located in the Sample 1999 STAR
Score Reports section.)
Types of Scores on the Student Profile Report
Narrative Report. The narrative report explains the student’s performance in
comparison to a national reference group of Spanish-speaking students in bilingual
programs at the same grade level. This narrative is divided into three groups—
reading, language arts, and mathematics—and reports the student’s achievement in
relation to the reference group. (See Descriptions of Scores for the 1999 SABE/2 in
the Sample Handouts section.)
Normed Scores. Normed scores include the reference percentile (RP), the reference
normal curve equivalent (RNCE), the stanine (NS), and the number correct score
(NCR). The normed scores are aligned to the content areas described in the narra-
tive report. The normed scores are similar to the scores used in the Stanford 9,
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Form T, student and school reports. The difference is that the scores on the SABE/2
report are referenced to a sample of Spanish-speaking students in bilingual pro-
grams. The scores for the Stanford 9, Form T, are normed to a national sample of all
students.

Content Areas. Content areas are presented in subtests that make up the scores for
total reading, total language, total mathematics, and total battery of the three totals.
Below that you will see optional tests that are not included on the Internet report.

Reference Percentile. The reference percentile is a bar graph representing the scores
in percentiles and stanines. The shaded area represents the average range.

Content Scores. Content scores refer to key objectives for each subtest area. There
are five objectives for reading vocabulary. The three columns to the right of the
objectives indicate non-mastery, partial mastery, or mastery of the objective, based
on CTB criteria.

Student Label

Notice that the label does not have class/school/district information but is presented
in “splash pages” printed between the groupings of students. The label presents the
same information as the student profile and the class record sheet.

Class Record Sheet

The class record sheet is an alphabetical listing of students tested at each grade with
their scores. Students tested with special accommodations received the same scores
and score reports as students without special accommodations. The reports for the
students with special accommodations are titled, “Accommodations,” at the top. For
students not answering any questions on the SABE/2 test, the note, “This student
did not attempt the test,” appears on the class record sheet.

The class record sheet will not include a class summary if 10 or fewer students took
the test

Objective Performance Summary

The objectives performance summary for each school lists scores by grade level.
Scores reported are the percent of students with an objective performance index
(OPI) of greater than 75, the score indicating a student had mastered the objective.
The average objectives performance index reports the average OPI for each class and
the total school by grade level. An additional objective performance summary shows
results for students with special accommodations.

Evaluation Summary

A two-page evaluation summary for each school provides disaggregated information
by grade level excluding special accommodations. Page one shows the reference
NCE for the mean score and standard deviation. A group score shows how well
students at a certain grade level did in comparison to the national norm test group
according to the reference percentile of the reference normal curve equivalent. Page
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two provides scores by reference percentile bands. For each band, the reference
percentile and reference NCE are provided by subtest and total. The bottom of
the page illustrates the number and percent of students by quarter. These reports
are provided for all disaggregated components.

i Step two. Review the content of the STAR tests by grade level in relation to the
— T-25  school’s curriculum to determine the degree to which the test assesses what is being
taught.

Let’s review the content of the STAR tests by grade level in relation to the school’s

curriculum and instructional program to determine the degree to which the test assesses
what is being taught. This will require a separate review for the Stanford 9, Form T, the
STAR augmentation, and the SABE/2 (if the SABE/2 was administered at your school).

Stanford 9, Form T

» For each content area and grade level tested, we need to examine the test
content descriptions and sample test items supplied by Harcourt Brace at the
STAR pretest workshops. (Each district STAR coordinator has the STAR
pretest notebook with this information.)

» For each level tested, we need to determine the degree of emphasis given to
each content area in the curriculum at the school (e.g., 1 — heavy emphasis, 2
— some emphasis, 3 — little or no emphasis). Sample Worksheet #1 in the
Sample Worksheets section is included for this purpose.

e We also need to look at last year’s content review for the Stanford 9, Form T,
to see if or how the curriculum emphasis at our school has changed for each
content area and grade level.

1999 STAR Augmentation
To accomplish this review, we first need to:
e Review the Stanford 9 with Augmentation Blueprints for Language Arts and

Mathematics by grade level. The blueprints are included in the back of this
document.

» Look at each state content standard by grade level for the number of related
Stanford 9 items and augmentation items and the percentage of the total

EV

Iﬁ T'26 . . ..

o number of items addressing that standard. Sample Worksheet #2 is included
for this purpose. (Essential Questions for Staff Review is in the Sample
Handouts section.)

» Discuss the degree of emphasis in your school’s current curriculum for each
state content standard. Sample essential questions are included in the hand-
out section to help facilitate this discussion.
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SABE/2
To accomplish step two, we need to:

L T-27

Examine the test content description and sample test items for each content
area and grade level test. Sample Worksheet #3 is included for this purpose.

Discuss the types of skills and knowledge tested that are in the school
curriculum.

Look at the curriculum emphasis placed on the skills and knowledge
identified.

it Step three. Review the STAR test results for each grade level in relation to other

L T-28,29

— academic achievement data.
Now we will review the STAR test results for each grade level in relation to other

academic achievement data. This will require a separate review for the Stanford 9, Form
T; the STAR augmentation; and the SABE/2 (if the SABE/2 was administered at your

school).

Stanford 9, Form T
To accomplish step three, we need to:

Review the 1999 Stanford 9, Form T, results by grade level for each content
cluster to determine the percentage of students scoring below, at, and above

average.

Compare 1998 and 1999 results by grade level to determine the degree of
progress. Sample Worksheet #4 is included in the Sample Worksheets section
for this purpose.

Compare that data with results of other academic achievement data (e.g.,
grades, class test scores, district test scores). Sample Worksheet #5 is included
for this purpose.

Review the student demographic data of the district and school and the
results of the Stanford 9 disaggregated by student groupings.

Compare data disaggregated by student groupings with other achievement
data.

Identify content areas for which the Stanford 9 scores and other achievement
data show similar results. Identify those areas that show different results.

1999 STAR Augmentation
if This is the first administration of the STAR augmentation for language arts and

L T30

= mathematics, and the performance levels and descriptions of those levels are not
yet in place. Until this information is available, our discussion of results needs to

1999 by the California Department of Education 15

SDP 6/4/99



examine the alignment of our school curriculum by content area and grade level
to state content standards. California’s state standards are quite rigorous, and our
school is currently in the implementation process. Our review of results, there-
fore, should view the 1999 STAR augmentation as an initial attempt to assess
achievement in terms of the state standards. To accomplish step three, we need
to:

e Review the 1999 STAR augmentation results, by grade level, for a general
sense of the level of achievement attained.

e Compare the STAR augmentation results with other STAR test results and
other academic achievement data.

! T.31 SABE/2
- The plan for reviewing SABE/2 results will depend on the number of students
tested at each grade. To look at the group data, we need to:

e Review the 1999 SABE/2 results for subtests and totals to determine how
well students are performing compared to the national norm group.

» Look at data in relation to results of the Stanford 9, Form T, and other
available achievement data for Spanish-speaking limited English proficient
students. Sample Worksheet #6 is included for this purpose.

 Identify content areas for which the SABE/2 scores and other achievement
data show similar results. Identify those areas that show different results.

Step four. From step three analyze the similarities and differences between the STAR
results and other achievement data.

i'= T-32-34  These steps require an analysis of the similarities and differences between the STAR

= results and other achievement data, as identified in step three.

Stanford 9, Form T

e List content areas that show similarities between the Stanford 9 results and
other achievement data and content areas that show differences. This includes
the 1999 results and the comparison of results to 1998.

* Where Stanford 9 results validate other achievement data, outline current
strategies now in place for addressing student needs identified from combined
data.

» Separate the differences into two categories: (1) the Stanford 9 results are
lower than other achievement data, and (2) the Stanford 9 results are higher
than other achievement data.
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o

T-35

T-36

Analyze the possible reasons for the differences in the two categories. Circle the
content areas with lower Stanford 9 results that receive a low degree of emphasis
in your curriculum (as identified in step two). List possible causes for the lower
test scores in content areas that receive a heavy degree of curriculum emphasis
(as identified in step two). Look at strategies instituted in 1998-99 to address
outcomes from analysis of 1998 Stanford 9 results.

Review the format of the Stanford 9 sample test items for each content area
(e.g., what does a multiple-choice question for spelling look like).

Look at classroom experiences put in place in 1998-99 to (1) increase achieve-
ment for that content area, and (2) familiarize students with the identified
testing format. Identify additional classroom experiences that will improve
results.

Identify test administration procedures, general testing climate, and staff
attitudes that could have negatively or positively affected the 1999 test
administration results.

Compile all findings from the review to identify issues that require further study
and/or action.

1999 STAR Augmentation

Discuss consistencies and inconsistencies between STAR augmentation results
and the Stanford 9, Form T, results and other achievement data as identified in
step three.

Where STAR augmentation data appear consistent with the Stanford 9 and
other achievement data, look at (1) related content standards and current degree
of curriculum emphasis, and (2) current strategies in place to align standards
and to address student needs identified from combined achievement data.

Where STAR augmentation results appear inconsistent with Stanford 9 and
other achievement data results, analyze possible reasons for the inconsistencies
and prepare a plan for reviewing test format and content issues when sample test
items and performance levels and descriptions are available.

SABE/2

List content areas that show similarities between SABE/2 results and other
achievement data and content areas that show differences.

Where SABE/2 results support other achievement data, outline current strate-
gies now in place for addressing student needs as identified from the combined
achievement data.

Separate differences into two categories: (1) the SABE/2 results are lower than
other achievement data, and (2) SABE/2 results are higher than other achieve-
ment data.

1999 by the California Department of Education 17
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* Analyze possible reasons for the differences in the two categories. List content
areas with lower test scores that receive a low degree of curriculum emphasis
(as identified in step two). List possible reasons for lower test scores in con-
tent areas that receive a heavy degree of curriculum emphasis.

T-37

=g

» Review the format of SABE/2 sample test items for each content area tested.

e Identify classroom experiences that (1) would familiarize students with the
identified testing format, and (2) would increase achievement for each
content area.

e Identify the administration procedures, general testing practices, and staff
attitudes that could negatively or positively affect the 1999 SABE/2 results.

Step five. Develop strategies for addressing the issues identified in step four to
modify curriculum, instruction, and assessment to improve student learning at your
school.

it We now are ready to develop strategies to address the issues identified in step four. This
— T-38  includes the review and analysis of content and results for the Stanford 9, the STAR
Augmentation, and the SABE/2. For this final step in the process, we will:

« Review staff findings and identified issues in step four that need to be ad-
dressed through curriculum, instruction, and assessment modification and
the alignment to standards, improved test administration procedures, and/or
other means.

« Develop specific strategies to address the identified issues. Strategies should
provide direction for modifying curriculum, instruction, and assessment; and
for identifying what staff, students, and parents can do to improve student
learning.

e Incorporate those strategies into school curriculum, instruction, and assess-
ment plans (e.g., Local Improvement Plan, Consolidated Application).

1999 by the California Department of Education 18

SDP 6/4/99



Presentation Transparency Masters
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Using STAR Test Results to Modify
Curriculum and Instruction

B Goal: To improve student learning
m Tasks:
e Develop an understanding of:

_ the STAR test and reports of results for
1999

- the STAR augmentation results for

1999
— the SABE/2 results for 1999

e Review the test results with other
achievement data for our school.

e Develop strategies to address state
standards and modify curriculum,
instruction, and assessment.

* Incorporate strategies into school plans.

T
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Steps for Using STAR Results to
Improve Student Learning

B Step one. Review STAR test reports for
the school to develop an understanding of
the scores that are provided and what
they mean.

m Step two. Review the content of the
STAR tests by grade level in relation to
the school’s curriculum and instructional
program to determine the degree to which
the tests assess what is being taught.

B Step three. Review the STAR test results
for each grade level in relation to other
academic achievement data.

T
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Steps for Using STAR Results to
Improve Student Learning

m Step four. From step three, analyze
the similarities and differences between
the STAR results and other achievement
data.

m Step five. Develop strategies for
addressing the issues identified in step
four to modify curriculum, instruction,
and assessment at your school to
improve student learning.

T
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e

Standardized Testing
and Reporting Program
STAR

B established by Senate Bill 376 (1997)

m provides funding for testing

B requires that all students be tested:
* in grades 2 through 11
* in English
* with a nationally-normed

achievement test designated by the
State Board of Education

* between March 15 and May 15

each year

T
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e

Standardized Testing

and Reporting Program
STAR

Subjects to be tested:

B reading, writing, and mathematics at
grades 2 through 11

B spelling at grades 2 through 8

B history-social science
and science at grades 9, 10, and 11

T
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1999 STAR

Primary Language Testing:

B Required at grades 2-11 for Spanish-
speaking limited English proficient
(LEP) students who have been enrolled
in California public schools fewer than
12 months

B Is a district option for students who
have been enrolled longer than 12
months

B Must use primary language test
designated by State Board

B Must also give Stanford 9, Form T, in
English to all students in grades 2-11,
regardless of language fluency

T

SDP 6/8/99

T-6



e

Standardized Testing

and Reporting Program
STAR

The 1999 STAR tests included:

m the Stanford Achievement Test, Ninth
Edition, Form T

B the STAR augmentation in language arts
and mathematics

B Spanish Assessment of Basic Education,

Second Edition (SABE/2)

T
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e

Standardized Testing

and Reporting Program
STAR

The Stanford 9, Form T:

B published by Harcourt Brace
Educational Measurement

B a nationally norm-referenced test

m multiple-choice format

T
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1999 STAR
Augmentation

Augmentation Test ltems:

m Covered language arts and mathematics
at grades 2-11

m Used items from the Stanford 9, Form T,
aligned to content standards adopted by
State Board of Education

B Added new items that address content
standards

T
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1999 STAR
Augmentation

At Grades 2-7Z and 11:

m All students took Stanford 9, Form T,
and additional augmentation items for
their grade levels.

m All test items at each grade level were
in one test booklet.

T
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1999 STAR
Augmentation

At Grades 8, 9, and 10:

m All students took Stanford 9, Form T,
(reading, language, and mathematics,
and [at grade 8 only] spelling; and [at
grades 9-10 only] history-social
science and science) plus language arts
augmentation items in one test booklet.

T
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At Grades 8, 9, and 10:

1999 STAR
Augmentation

Mathematics augmentation tied to
student enrollment in specified courses,
but not to specific grade levels.

Scores for students in math classes
above or below the test designated for
their grade levels will be reported on
individual reports, but will not be
included in the school or district results
for their grade levels

Students not enrolled in one of the
specified courses did not take
mathematics augmentation.

T
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1999 STAR
Augmentation

B Six mathematics augmentation options
with separate test booklets were:

* separate test content by discipline
(traditional sequence)

- algebra |
- geometry
- algebralll

e same content as traditional,
organized differently (integrated
sequence)

- Ist-year integrated
- 2nd-year integrated
- 3rd-year integrated

T
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1999 STAR
Augmentation

m First year a state test has reflected
California’s newly adopted standards
for language arts and mathematics

B Augmentation questions extremely
difficult to match world-class standards

B Most schools beginning to implement
standards as materials are available
and teachers are trained

T
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1999 STAR
Primary Language Test

B State Board designated SABE/2, published
by CTB/McGraw-Hill (CTB).

m SABE/2 is a normreferenced test, based on
a national sample of Spanish-speaking
students.

m SABE/2 is in a multiple-choice format.

T
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Primary Language Test
Content:

B reading vocabulary

B reading comprehension

B math computation

® math concepts and applications

B spelling

B language mechanics

B language expression

m word analysis (grades 2 and 3 only)

m study skills (grades 4-11, optional)

T

SDP 6/8/99



e

Standardized Testing

and Reporting Program
STAR

B The Stanford 9, Form T, and the STAR
augmentation took about 7 hours to
complete.

B The SABE/2 took about 4 hours to

complete.

T

SDP 6/8/99



Reporting Cycle

B Districts will receive all score
reports by June 30.

B Parents will receive their
student’s results within 20
working days after the district
receives them.

B Group results by grade level for
each school, district, county,
and state will be posted on the
Internet by June 30.

T
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Using STAR Results
Step One

B Look at 1999 STAR test reports.

B |dentify the types of scores
reported.

B Discuss what the scores mean and
their intended uses.

/8/



e

Using STAR Test Results

The school reports for Stanford 9 and
STAR augmentation include:

B parent report for each student
e Stanford 9, Form T, results

e STAR augmentation results

® individual student report

e Stanford 9 only

m student record label

e Stanford 9 only
B group report
e Stanford 9 only
m Student and school lists with grade-level

summary

e STAR augmentation

B master list of test results and summary

e Stanford 9 only
T
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e

Types of Scores for the
Stanford 9, Form T, on the
Student Report:

B raw score

* DNA
B scaled score
B national percentile-stanine (pr-s)
B national normal curve equivalent (NCE)
B national grade percentile bands

B content clusters
e RS
NP
 NA

* range of performance

T
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e

Types of Scores for the
Stanford 9, Form T, on the
Group Report:

B mean raw score

B mean scaled score

B national individual pr-s

B mean national normal curve equivalent
B national grade percentile ranks

B content clusters

* Range of performance

T
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e

Types of Scores for the
California Content Standards
(STAR Augmentation)

Student List with Grade-Level
Summaries:

B school average by grade
* number correct

* percent correct
® individual student number correct

® individual student percent correct

The School List with Summary reports the
same types of scores with the district
average by grade level and the average
number and percent correct for each
school in the district.

SDP 6/8/99
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Using SABE/2 Results

The SABE/2 report package:

Home Report written in Spanish
Student Profile Report
Student label
Class record sheets
* school
e district
* no response to items
m Obijectives Performance Summary
* school
o district
m Obijectives Performance Summary - special
accommodations
* school
e district
®m Evaluation Summary
* school
o district

T
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Using STAR Results
Step Two

Stanford 9, Form T:

B Examine test content descriptions
and sample test items.

B Determine degree of emphasis
given to each content cluster in
the curriculum.

B Look at 1998 content review for
changes in curriculum emphasis.

T
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Using STAR Results
Step Two

1999 STAR Augmentation:

B Review Stanford 9 augmentation
blueprints for language arts and
mathematics.

B Look at each state standard for
 number of related Stanford 9 items
* number of augmentation items

* total number and percent of items
for each standard

B Discuss degree of emphasis in school
curriculum for each standard.

T
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Using STAR Results
Step Two

SABE/2:

m Examine test content descriptions and
sample test items.

B Discuss types of skills and knowledge
tested in the school curriculum.

B Look at curriculum emphasis for
identified skills and knowledge.

T
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Using STAR Results
Step Three

Stanford 9, Form T:

B Review 1999 STAR results, by grade
level, for each content cluster for
percentage of students below, at, or
above average.

B Compare 1998 and 1999 results by
grade level.

B Compare STAR results with other
academic achievement data.

T
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Using Stanford 9 Results
Step Three

Stanford 9, Form T:

B Review student demographics and
disaggregated Stanford 9 data.

B Compare disaggregated Stanford 9 data
with other achievement data.

m |dentify similarities and differences
between Stanford 9 results and other
data.

T
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Using STAR Results
Step Three

1999 STAR augmentation:

B Review 1999 STAR augmentation
results by grade level.

B Compare augmentation results with
other STAR test results and other
academic data.

T
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Using STAR Results
Step Three

SABE/2:
B Review 1999 SABE/2 results in

comparison to national norm group.

B Look at data in relation to Stanford 9,
Form T, results and other achievement
data for LEP students tested.

B |dentify similarities and differences
between SABE/2 results and other
achievement data.

T
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Using STAR Results
Step Four

Stanford 9, Form T:

B List content areas that show similarities
and differences between Stanford 9
results and other achievement data.

m For similarities, outline strategies in
place to address identified need:s.

T
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Using STAR Results
Step Four

Stanford 9, Form T:

B Separate differences into two
categories:

e results lower than other data

* results higher than other data
W List possible causes for differences.

B Review format of sample test items for
content areas.

T
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Using STAR Results
Step Four

Stanford 9, Form T:

m |dentify classroom experiences to
familiarize students with testing format.

m Outline testing procedures and other
factors affecting 1999 results.

B |dentify issues for further investigation
and/or action.

T
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Using STAR Results
Step Four

1999 STAR Augmentation:

B Discuss consistencies and inconsistencies
between STAR augmentation results and
other achievement data.

m For consistencies, look at

e related content standards and
curriculum emphasis

* current strategies to align standards
and address student needs

m For inconsistencies, analyze reasons,
and plan for further review.

T
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Using STAR Results
Step Four

SABE/2:

B List similarities and differences between
SABE/2 results and other achievement
data.

m For similarities, outline current strategies
for addressing needs of LEP students
tested.

B Separate differences into two categories:
e SABE/2 results lower than other data

* SABE/2 results higher than other
data

T
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Using STAR Results
Step Four

SABE/2:

B Analyze reasons for differences in the
two categories.

B Review SABE/2 test items format.

m |dentify ways to familiarize students
with testing format and to increase
achievement.

m |dentify procedures, practices, attitudes

that could affect 1999 SABE/2 results.

T
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Using STAR Results
Step Five

B Review findings and issues from step
four.

B Develop strategies that:
* address issues

e provide direction for modifying
curriculum, instruction, and
assessment

* identify what staff, students, and
parents need to do

* incorporate strategies into school
plans

T
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Sample Worksheets

1999 by the California Department of Education
SDP 6/4/99

20



Sample Worksheet #1

Stanford 9, Form T
Determining Degree of Curriculum
Emphasis at the School

School: Grade level:

Degree of Curriculum
Emphasis

Number | Percent
Test Content Clusters of Items | of Items Heavy

Some

Little/No

Word Study Skills (2 only)

Reading Vocabulary

Reading Comprehension

Mathematics: Problem
Solving

Mathematics Procedures

Language

Spelling (2-8 only)

Science (9-11 only)

Social Science (9-11 only)




Sample Worksheet #1

Stanford 9, Form T
Determining Degree of Curriculum
Emphasis at the School

School: Grade level:

Degree of Curriculum
Emphasis

Number | Percent
Test Content Clusters of Items | of Items Heavy

Some

Little/No




Sample Worksheet #2

STAR Augmentation
State Standards
Alignment to School Curriculum

Content area : Lanquage Arts

Grade level: grade 2

Degree of Curriculum

Emphasis
Number Total
Number of | Augmen- Number
Stanford 9 tation and
State Standards Items Items Percent Heavy Some | Little/No

1.0 Word Analysis and
Vocabulary Development

1.1 Decoding and
Word Recognition

1.2 Decoding and
Word Recognition

1.3 Decoding and
Word Recognition

1.4 Decoding and
Word Recognition

15 Decoding and
Word Recognition

1.6 Decoding and
Word Recognition

1.7 Vocabulary and
Concept Development

1.8 Vocabulary and
Concept Development

1.9 Vocabulary and
Concept Development

1.10 Vocabulary and
Concept Development




Content area:

Sample Worksheet #2

STAR Augmentation
State Standards

Alignment to School Curriculum

Grade level:

Degree of Curriculum

Emphasis
Number Total
Number of | Augmen- Number
Stanford 9 tation and
State Standards Items Items Percent Heavy Some | Little/No




Sample Worksheet #3
SABE/2

Determining Degree of Curriculum
Emphasis at the School

School:

Grade level:

Degree of Curriculum

Emphasis

Test Content Clusters

Percent
of ltems

Number
of ltems

Heavy

Some

Little/No

Reading Vocabulary

Reading Comprehension

Language Mechanics

Language Expression

Word Analysis (2—-3 only)

Math Computation

Math Concepts & Appl.

Spelling

Study Skills (4-11 only)




School:

Sample Worksheet #3

SABE/2
Determining Degree of Curriculum
Emphasis at the School

Grade level:

Emphasis

Degree of Curriculum

Test Content Clusters

Number
of ltems

Percent
of ltems

Heavy

Some

Little/No




Sample Worksheet #4

Stanford 9, Form T
Determining Group Progress Over Time

School: Grade level:

Degree of Progress

1998 1999
Subtests and Totals %ile %ile Diff. —_ 0 +

Total Reading

Word Study Skills
(2 only)

Vocabulary

Reading Comprehension

Context

Total Mathematics

Problem Solving
(2-8 only)

Procedures (2—-8 only)

Language

Language Mechanics

Language Expression

Spelling (2-8 only)

Science (9-11 only)

Social Science (9-11 only)




School:

Sample Worksheet #5

Stanford 9, Form T
Comparison of Test Results with
Other Academic Achievement Data

Content Area

Grade level:

Achievement Level
Percent in Each

Stanford 9 Test Results

Below
Average

Average

Above
Average

Reading Vocabulary
Reading Comprehension
Language

Spelling

Other Achievement Data

Stanford 9 Test Results

Mathematics:
Problem Solving
Procedures

Other Achievement Data

Stanford 9 Test Results

Study Skills
Listening

Using Information
Thinking Skills

Other Achievement Data

Stanford 9 Test Results

Science
Social Science

Other Achievement Data




School:

Sample Worksheet #6

SABE/2
Comparison of Test Results with
Other Academic Achievement Data

Content Area

Grade level:

Achievement Level
Percent in Each

SABE/2 Results

Non-mastery

Partially
Mastered

Mastery

Reading Vocabulary
Reading Comprehension
Language Mechanics
Language Expression

Other Achievement Data

SABE/2 Results

Math Computation

Math Concepts and
Application

Other Achievement Data

SABE/2 Results

Spelling
Study Skills

Other Achievement Data




Sample Handouts
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Steps for Using STAR Results to
Improve Student Learning

| Step one. Review STAR test reports for the school to develop an
understanding of the scores that are provided and what they mean.

| Step two. Review the content of the STAR tests by grade level in
relation to the school’s curriculum and instructional program to
determine the degree to which the tests assess what is being taught.

| Step three. Review the STAR test results for each grade level in
relation to other academic achievement data.

| Step four. From step three, analyze the similarities and differences
between the STAR results and other achievement data.

| Step five. Develop strategies for addressing the issues as identified
in step four to modify curriculum, instruction, and assessment at
your school to improve student learning.
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1999 Standardized Testing and Reporting Program

Questions and Answers for Teachers

What is the STAR testing program?

One part of the state testing system is called the
Standardized Testing and Reporting (STAR) program. This
program, administered annually, was authorized in 1997
through Senate Bill 376. The purpose of the STAR
program is to help measure how well students are learning
basic academic skills.

Who must take the STAR test?

All students in grades 2 through 11 must take the
designated STAR test. Students learning English and
students in special education programs are included in “all”
students, and they must take the test. The only students
exempted from STAR testing are students whose Individual
Education Plans (IEP) specifically exempt them from state
testing programs and students with written parent requests
to exempt them.

What tests did the students take in 1999?

For the second year, public school students were tested in
English with the Stanford Achievement Test, Ninth
Edition, Form T (Stanford 9), published by Harcourt Brace
Educational Measurement.

Students in grades 2 through 11 were tested in reading,

language, and mathematics. Students in grades 2 through 8
were also tested in spelling; students in grades 9 through 11
also took history-social science and science tests in English.

As part of the STAR program, students also were
administered additional test questions (STAR
augmentation) that are aligned to state-adopted content
standards for reading, writing, and mathematics. The
purpose of expanding or augmenting the test was to better
align the STAR program with state standards.

How did the questions for the STAR
augmentation relate to a student’s grade level?
In grades 2 through 7 and in grade 11, the questions for
the STAR augmentation in reading, writing, and
mathematics were tied to what students should know and
be able to do at each grade level. In grades 8 through 10,
augmented questions for reading and writing were tied to
specific grade levels. The augmented questions for
mathematics in grades 8 through 10 were not tied to a
specific grade level but to the math course in which a
student was enrolled.

What are the math courses for which there is a STAR
augmentation?

There were six test options for the math augmentation: algebra I,
geometry, algebra 11, 1st-year integrated math, 2nd-year integrated
math, and 3rd-year integrated math.

What if a student in grade 8, 9, or 10 was not enrolled
in one of the specified courses?

A student in grade 8, 9, or 10 who was not enrolled in one of the
specified courses did not take the STAR augmentation in
mathematics. That student took the mathematics portion of the
Stanford 9, Form T, and will receive results for that part of the
STAR ftest.

If a student in grade 8, 9, or 10 was enrolled in a math
class either more or less advanced than his or her
grade level, how will the scores for the augmentation
be reported?

Students in grade 8, 9, or 10, who took an augmented test above
or below the designated grade-level test will receive separate scores
for math foundation skills, which are the questions selected from
the Stanford 9, and for math standards, which are the questions
on the math augmentation. If students did not take both the
Stanford 9 and the math augmentation for their grade level, no
total math standards scores were produced.

Student, school, district, county, and state scores for the math
augmentation will include only eighth graders completing the
algebra | or 1st-year integrated math tests, ninth graders
completing the geometry or 2nd-year integrated math tests, and
tenth graders completing the algebra II or 3rd-year integrated
math tests.

Why did some students not receive a total math
content standards score?

The Stanford 9 items selected at each grade were identified as
skills leading to mastery of the intended grade level math course:
grade 8 — algebra I, grade 9 — geometry, grade 10 — algebra 1.
Therefore, the Stanford 9 items selected for grade 8 were
identified as foundations for algebra I, those selected for grade 9 as
foundations for geometry, and those for grade 10 as foundations
for algebra I1. A total score could be calculated only if the student
had a match between their foundation skills and their standards
augmentation test. For example, to receive a total score, a ninth
grader would have had to take the ninth-grade Stanford 9 and the
geometry augmenation, and a tenth grader would have had to take
the Stanford 9 and the algebra 11 augmenation.

California Department of Education ¢
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1999 Standardized Testing and Reporting Program

Questions and Answers for Teachers

What about limited English proficient students?

In addition to taking the designated STAR test in English, a
primary language test in Spanish must be taken by limited
English proficient Spanish-speaking students who first enrolled
in California public schools 12 calendar months or less prior to
testing. The designated test in Spanish for spring 1999 was the
Spanish Assessment of Basic Education, Second Edition
(SABE/2). This test is published by CTB McGraw-Hill.
Primary language testing is optional if the students first
enrolled more than 12 months prior to testing. The SABE/2
covers reading, language, mathematics, and spelling at grades 2
through 11; word analysis at grades 2 and 3; and study skills at
grades 4 through 11.

Who gave the STAR tests, and how long did they
take?

Teachers who received special training gave the tests at the local
school. It took approximately 7 hours of testing time for the
Stanford 9 and augmentation. The primary language test in
Spanish added about 4 hours of testing time for limited
English proficient students taking the SABE/2. In most schools
testing time was spread over several days.

How were the questions on the tests asked?

All of the test questions were in @ multiple-choice format.
These questions required students to select the correct answer
from four possible answers. Questions on the Stanford 9 and
SABE/2 tests have been tried out with thousands of students
throughout the United States to see if they are appropriate for
the grade level and content being tested. Questions for the
STAR augmentation were tried out on students throughout
California.

Can parents see the STAR tests?

No. The test questions can be seen only by students when they
take the tests. This security measure ensures that the tests are
fair for all students and that test questions can be used for more
than one year. The law requiring STAR testing does allow local
school hoards to see the tests under secure conditions.

What if parents did not want their student tested?
According to Education Code section 60615, parents or
guardians could submit a written request to the principal of
their student’s school if they did not wish to have their student
take any or all parts of the tests. Written requests from parents
or guardians were honored.

What was done to help students with special
needs?

Most students with special needs took the test with all other
students under standard conditions. Certain accommodations
and adaptations such as additional time, Braille, or large print
tests were provided for those special education students who
needed assistance. Accommodations also included revised test
directions or format or the use of aides and/or aids to provide
additional help. Testing accommodations for students in
special education were content-specific and had to be based on
explicit statements in each student’s IEP.

What if a student was absent on testing days or
missed one part of the required tests?

Schools provided at least two test makeup dates. Parents
should contact the school about test makeup procedures.

Who sees the test results for individual students?
Each student’s teacher and parents or guardians see the
individual student results. Individual student results are
confidential. Copies will be kept in the student’s cumulative
file with other confidential data.

How and when do parents get their student’s test
results?

Each student’s test results must be reported to parents within
20 working days after the school district receives them. In
most cases, these reports are mailed. Group results by grade
level for each school, district, county, and the state will be
posted on the Internet no later than June 30. Results for the
Stanford 9 and augmentation and results for the SABE/2 will
be on separate reports.

How will test results be reported for individual
students?

The Stanford 9 and SABE/2 results are reported as national
percentiles. A national percentile compares the student’s results
with student scores at the same grade tested at the same time
of the school year in a national sample.

This year the scores for the STAR augmentation are to be
reported as the number of questions the student answered
correctly. There are no comparisons to other students. In
future years, these scores will indicate levels of student
performance such as advanced, proficient, basic, and below
basic.

California Department of Education May 1999
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1999 Standardized Testing and Reporting Program

Questions and Answers for Teachers

How will test results be reported for individual
students? (continued)

Standards-based scores for the STAR augmentation measure
how well students are performing relative to the newly
adopted state standards. These standards are extremely
rigorous compared to the rest of the nation. This year's
standards-based scores are to be used to measure the progress
students make in future years. Many schools are just
beginning to implement the standards as instructional
materials and teacher training becomes available.

How will test results be reported for students with
special needs who took the test with
accommodations?

For students with special needs who took the Stanford 9 in
Braille or received extra time or assistance to complete the
Stanford 9 or SABE/2, only the number of questions
correctly answered will be reported. Since students could take
some parts of the test without accommodations, percentile
scores will be reported for each part administered without
accommodations. There will be no comparisons to a national
sample for the part(s) administered with accommodations
because the publishers have not established national
percentiles for these accommodations.

How will the test results be used?

Teachers, parents, and students will use individual results to
help monitor each student’s academic progress. Individual
student results are merged to prepare grade-level reports by
subject area for each school, district, county, and the state.
These results are used with other information about student
achievement to help make decisions about ways to improve
student learning and school programs.

How do the STAR test results fit with other
information about a student’s academic progress?
STAR test results are one of the means by which schools
measure student achievement. Tools for monitoring student
progress include but are not limited to standardized tests such
as the ones used for STAR, district tests, classroom tests and
projects, and student grades. Test results from the STAR
program can be used to help measure student progress over
time and to provide comparisons with other states and the
nation.

California Department of Education May 1999
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What Scores were Produced for the 1999 STAR
Language Arts and Math Augmentation?

All spring 1999 STAR augmentation reports will include the number and percent of
questions correct.

The STAR Parent Reports and school, district, county, and state augmentation summary
reports will include:

» Language arts scores for—
— Reading
- Writing
— Total Language Arts

e Mathematics scores for—
— Foundation Skills
— Standards Score
— Total

The Internet report will include only the total scores. Total Mathematics Content
Standards Scores are reported only for students who took both the Stanford 9 and the
math augmented test designated for their grade level.

For each Stanford 9 test level, reading and language questions were identified that address
the California content standards. These questions were added to the STAR augmented
items to produce the reading, writing, and total language arts scores.

Stanford 9 mathematics questions were identified as foundation skills items, i.e.,
mathematics content that students must know to master the California mathematics
content standards. The foundation skills items are grade specific for grades 2—7 and 11.
For grades 8-10, the foundation skills items match specific mathematics courses in which
students should be enrolled:

Grade 8 Algebra I or 1st-Year Integrated Math
Grade 9 Geometry or 2nd-Year Integrated Math
Grade 10 Algebra Il or 3rd-Year Integrated Math

Reading, language, and mathematics Stanford 9 test questions from each grade-level test
were selected to use in conjunction with the STAR language arts and mathematics
augmentations to produce California Content Standards scores. The Stanford 9 and the
STAR language arts and mathematics augmentations for grades 2—7 and 11 were printed
in single grade-level test booklets. The Stanford 9 and the STAR language arts
augmentations for grades 8—10 were printed in single grade-level test booklets, but the
STAR mathematics augmentation questions for these grades were printed in separate test
booklets.
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California Content Standards Scores—Language Arts
» Scores are reported for the grade level of the test taken by each student.

* Most students will have taken the test appropriate for their grade level.

» Students with IEPs who tested out-of-level will receive scores for the grade level of the test
they took. For example, if a seventh-grade student took the grade 5 test, the California
Content Standards Scores would show how many grade 5 reading, writing, and total
language arts questions were answered correctly.

California Content Standards Scores—Mathematics

» Like English/Language Arts, the mathematics content standards scores are reported for the
grade level of the test taken for students who took the test for grades 2—7 and 11.

e Students in grades 8, 9, and 10 will receive a grade-level Foundation Skills score. At each
grade level, the Foundations Skills score is the number correct out of the 15 Stanford 9
items identified as foundation skills items for—

— Grade 8 Algebra I or 1st-year Integrated
— Grade 9 Geometry or 2nd-year Integrated
— Grade 10 Algebra Il or 3rd-year Integrated

» Standards score for the augmented tests taken—

— Algebral — 1st-year Integrated
— Geometry — 2nd-year Integrated
— Algebrall — 3rd-year Integrated

— Blank if no augmented math test was taken

» Total Mathematics Content Standards Scores are reported only for students who took
both the Stanford 9 and one of the two math augmented tests designated for their grade
level. If a student took an augmented math test designated for another grade, the total will
be reported as NA. This will occur both for students tested above their grade level, i.e.,
eighth graders tested in geometry or 2" year integrated math, and students tested below
their grade level, i.e., ninth graders tested in algebra | or 1* year integrated math.
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Scores Reported for STAR Augmented Tests

(based on level of test taken)

English/Language Arts Mathematics
Test/Grade Total Foundation
Level Reading Witing English/LA Skills Standards | Total Math
2 Yes Yes Yes Yes Yes Yes
3 Yes Yes Yes Yes Yes Yes
4 Yes Yes Yes Yes Yes Yes
5 Yes Yes Yes Yes Yes Yes
6 Yes Yes Yes Yes Yes Yes
7 Yes Yes Yes Yes Yes Yes
8 Yes Yes Yes Yes
9 Yes Yes Yes Yes
10 Yes Yes Yes Yes
11 Yes Yes Yes Yes Yes Yes

California Mathematics Content Standards Scores Reported for Grades 8, 9, and 10

Grade Foundation Skills Standards Total

Grade 8

Algebra I or 1st-year Integrated Yes Yes Yes

Geometry or 2nd-year Integrated Yes Yes No

Algebra Il or 3rd-year Integrated Yes Yes No

No math augmentation Yes — —
Grade 9

Algebra I or 1st-year Integrated Yes Yes No

Geometry or 2nd-year Integrated Yes Yes Yes

Algebra Il or 3rd-year Integrated Yes Yes No

No math augmentation Yes — —
Grade 10

Algebra I or 1st-year Integrated Yes Yes No

Geometry or 2nd-year Integrated Yes Yes No

Algebra Il or 3rd-year Integrated Yes Yes Yes

No math augmentation Yes — —

1999 by the California Department of Education 6



1999 Standardized Testing and Reporting (STAR) Program

Stanford 9, Form T, and the STAR Augmentation
Number of Test Items and Testing Time at Each Grade Level

* |n minutes

Grade 2 | Grade 3 Grade4 | Grade5 Grade6 | Grade7 | Grade8 | Grade9 | Grade 10 | Grade 11
Test Levels . A . A . A . A . A . A . “ . “ . “ . “
g £ 2 £ 02 £ 2 £ 2 £ 2 £ 2 £ 2 £ 2 £ 2 §
Stanford 9, Form T
Word Study Skills 48 25
Reading Vocabulary 30 20 30 20 30 20 30 20 30 20 30 20 30 20 30 20 30 20 30 20
Reading Comprehension 40 40 54 50 54 50 54 50 54 50 54 50 54 50 54 40 54 40 54 40
Mathematics 48 45 48 45 48 45
Mathematics: Problem Solving 46 50 46 50 48 50 48 50 48 50 50 50 52 50
Mathematics: Procedures 28 30 30 30 30 30 30 30 30 30 30 30 30 30
Language (Written Expression) 44 40 48 45 48 45 48 45 48 45 48 45 48 45 48 40 48 40 48 40
Spelling (required grades 2-8 only) 30 25 30 25 30 25 30 25 30 25 30 25 30 25
Science (required grades 9-11 only) 40 20 40 20 40 20
Social Science (required grades 9-11 only) 40 20 40 20 40 20
STAR Augmentation
Language Arts 35 65 35 65 35 65 35 65 35 65 35 65 35 75 35 75 35 75 35 75
Mathematics 35 65 35 65 35 65 35 65 35 65 35 65 35 75 35 75 35 75 35 75
Total Items/Testing Time * 336 360 | 308 350 | 310 350| 310 350 | 310 350 312 350 314 370 | 330 335| 330 335| 330 335




1999 Standardized Testing and Reporting (STAR) Program

SABE/2, by Grade Level
Number of Test Items and Testing Time

Grade 2 Grade 3 Grades 4-11
Test Levels " " N
Items Time* Items Time* Items Time*
Analisis de las palabras
38 35 24 22
(Word Analysis)
Vocabulario 25 19 30 30 45 29
(Vocabulary)
Comp.rension de |ectur-u 25 28 30 36 45 45
(Reading Comprehension)
Célculos m'afemaﬁcos . 2 18 36 34 40 33
(Mathematics Computation)
Aplicaciones y conceptos matemdticos
31 34 40 33 45 37
(Mathematics Concepts and Applications)
Ortographia 20 19 22 21 20 19
(Spelling)
quuscuilus y puntuacién 29 31 2 35 97 97
(Mechanics)
Expresién
30 35 38 44
(Expression) Grade 4
28 28
Grades 5-6
41 40
Grades 7-11
40 39
Destrezas de estudio
(Study Skills)* * Grade 4
28 31
Grades 5-11
27 30
. .y
Total Items/Testing Time 211 219 246 255 Grade 4
278 249
Grades 5-6
290 260
Grades 7-11
289 259

* |n minutes
**  Optional



Descriptions of Scores for the 1999 Stanford 9, Form T

STAR Parent Report

Subtest and Totals. Student scores are listed for each subtest of the Stanford 9,

Form T. Total content areas are also presented. For example, the vocabulary and reading
comprehension subtest results were combined to produce a total reading score. Thus
scores are reported for total reading, vocabulary, and reading comprehension. A word
study skills score, which is used as part of the total reading score, is also reported for
students tested in second grade. The columns next to the listing of tests and subtests give
the following information:

No. of ltems: the number of items on each subtest.
Number Correct: the number of questions the student answered correctly.

National Percentile: This score compares the student’s results with student
scores at the same grade tested at the same time of the school year in a national
sample. The percentile ranks range from 1 to 99. The percentile rank is not the
percentage of correct answers. A student percentile rank of 50 means that the
student scored higher than 50 percent of the student’s norming sample.

No single number can exactly represent a student’s level of achievement. If a
student were to take a different form of the test within a short period of time,
that score could vary from the first score.

National percentiles for students tested with special non-standard
accommodations have not been established by the publishers.

National Grade Percentile Rank. This is a graphic display to show where the
student’s score on the Stanford 9, Form T, ranked in comparison to student scores at the
same grade in a national sample. Again, the average score is 50.

Content Clusters. Each subtest on the Stanford 9, Form T, is broken into content
clusters, showing in more detail the content covered within each subject tested. The
columns for these scores show the number of items (questions) asked and the number the
student answered correctly.

Student Report

A number of different scores for the Stanford 9, Form T, appear on the student report.
For grades 2 through 8, there are subtest and total scores in reading, spelling, written
expression (language), and mathematics. For grades 9 through 11, there are subtest and
total scores in reading, writing (language), mathematics, history-social science, and
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science. If districts or schools administer optional subtests, these subtests are also included
on the report. For each content area test and subtest, the reports show the raw score for
any student who attempted the test. Student reports also show a scale score, a percentile
rank, and a normal curve equivalent (NCE) score for any student who took the test
under standard conditions. A DNA on the report indicates that the student did not
attempt the subtest.

Subscores for Each Content Area. Subscores for reading are reported for reading
vocabulary, reading comprehension, and total reading. Subscores for mathematics are
reported for problem solving, and procedures for grades 2-8, and total mathematics for
grades 2-11. Written expression subscores are reported for language mechanics, language
expression, and total language. Grades 2 through 8 scores are reported for spelling, and
grades 9 through 11 scores are reported for social science and science.

Raw Score. The raw score is the number of items answered correctly on any given test
or subtest in a content area. In reading, for example, a student receives three raw scores:
the number of items correct for reading vocabulary, reading comprehension, and total
reading.

The Scaled Score and Its Purpose. Raw scores identify the number of items
answered correctly on a test or subtest, but the raw scores cannot be used to compare
achievement from grade-to-grade. The Stanford 9 scaled-scores link all test levels and
forms so that scores within a content area can be compared from level to level and form
to form. Scaled scores should not be used to compare one content area to another.

The National Percentile Rank. The national percentile rank is the percentage of
people in a norm group or norming sample that have scores less than or equal to a
student’s scale score. A student with a reading comprehension score at the 60th percentile
scored equal to or better than 60 percent of the students in the norming sample. The
Stanford 9 is a nationally normed test. This means that the norm group is representative
of students tested in the same grade at the same time of year across the entire nation.

The Stanine Score. Stanine stands for STAndard NINE and is a scale that ranges from
1 (low) to 9 (high). Like percentile ranks, stanines are used to indicate a student’s
achievement level in reference to a norm group. Stanine scores of 1, 2, and 3 are usually
considered markedly below average; stanines of 4, 5, and 6 are considered average; and
stanines of 7, 8, and 9 markedly above average.
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Stanines are directly related to percentile ranks:

Percentile Range Stanine
1-3 1
4-10 2 | Markedly Below Average
11-22 3
23-39 4 — Low Average
40-59 5 — Average
60-76 6 — High Average
77-88 7
89-95 8 | Markedly Above Average
96-99 9

National NCE. Normal curve equivalents (NCEs) divide the normal curve into equal
units. NCEs are most often used to manipulate test data arithmetically. NCEs are used to
calculate average scores for groups of students.

The National Grade Percentile Band. Score profiles in percentile bands on the
student report show the amount of statistical (measurement) error or uncertainty that
exists in a student’s scores. The percentile bands show a span of * 1 standard error of
measurement around the student’s score. The student’s score is estimated to be in this
band 68% of the time.

Content Clusters. Each subtest is broken into content clusters, showing in more detail
the content covered within each subject tested. The first columns for these scores indicate
“RS/NP/NA,” the raw score (RS) or number right, the number of questions possible
(NP), and the number attempted (NA) by the student. The next three columns indicate
into which range of achievement the score fell (below average, average, or above
average—see National PR-S above) as compared with students in the national sample.

Note: The total number possible (NP) for the reading comprehension content clusters
IS two times the number of reading comprehension items. This is because each
reading comprehension question is used twice: once for the type of reading
(recreational, textual, or functional) and once for the comprehension level (initial
understanding, interpretation, etc).

Difference between Student and Group Scores. The Stanford Achievement Test
was designed to provide individual scores. The individual scores indicate how students
compare to the individuals that made up the norming group. Group scores (e.g., school
and district scores), except for the percentiles, are the averages of the individual scores.
There is no norming sample to which the group scores are being compared. Group
percentiles are obtained by matching a group’s average NCE score to its percentile
equivalent. This percentile equivalent is not a percentile for group scores. It is the
individual percentile rank a student would receive if that student scored at the group’s
average NCE.

1999 by the California Department of Education 3

SDG 6/2/99



Descriptions of Scores for the 1999 STAR Augmentation

STAR Parent Report

California Content Standards — Language Arts. This section reports results of
the STAR augmentation for reading and writing. The scores are for questions selected
from the Stanford 9, Form T, and additional questions, not from the Stanford 9, that
address the state-adopted content standards. There are separate scores for reading and
writing, as well as a total language arts score that combines these two areas.

California Content Standards — Mathematics. This section reports results of the
STAR augmentation for mathematics. The Foundation Skills Score is for selected
questions from the Stanford 9, Form T. The Standards Score is for additional questions
that do not appear on the Stanford 9 test that address the state-adopted content
standards. The total combines the two scores.

Students in grades 2—7 and 11 were administered augmented mathematics tests specific
to their grade levels. Students in grades 8—10 were administered augmented mathematics
tests specific to the courses in which they were enrolled.

Intended grade level

8 Algebral  or  1st-year Integrated Math
9 Geometry or  2nd-year Integrated Math
10 Algebrall  or  3rd-year Integrated Math

If students took an exam other than one intended for their grade level, then no total
score is reported. If the student was enrolled in a mathematics class different from his or
her grade level, his or her test results will not be included in the school or district results.

Note: This year, results for the California standards for language arts and
mathematics show the number of items (questions) asked and the number
answered correctly by the students. In future years, these scores will indicate
levels of student performance such as advanced, proficient, and basic. This
year’s STAR augmentation scores may not measure how well students have
learned what they have been taught because many schools are still in the
process of implementing the state standards in their classroom teaching.
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Student List with Summary

The student list with grade-level summary reports the scores for the California content
standards (STAR augmentation) for language arts and mathematics for students within
each grade level. This report shows the number and percent of items correct for each
student and the average number and percent correct for the school. There are separate
student lists by grade for language arts and mathematics. At the secondary level, there are
separate student lists for each of the six mathematics test options administered at a
school.

1999 by the California Department of Education 5
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Descriptions of Scores for the 1999 SABE/2

Home Report

Overall Performance. This section of the home report shows the overall performance
of the student for total reading, total language, and total math. The total battery score is
a combination of the three academic areas tested. The overall performance box includes
the following information:

Percentile scores: The bar graphs show percentile scores for the student in the
academic areas tested. The percentile score compares the student’s results with
student scores of the same grade in a national sample of Spanish-speaking
students in bilingual programs. Percentile scores range from 1 to 99. A percentile
score of 50 is average. The percentile score is not the percent of correct answers.
No single number can exactly represent a student’s level of achievement. If a
student were to take a different form of the test within a short period of time,
that score could vary from the first score.

Range of performance: The left side of the overall performance box shows if
your student’s score in each academic area tested fell in the below-average,
average, or above-average range of performance.

Subtest Scores. Boxes located on the right side of the report show results for the
subtests or categories for the major academic areas tested. Reading is divided into
vocabulary and comprehension; Language into mechanics and expression; Math into
computation and concepts and applications; and Other Content areas into word analysis,
spelling, and study skills. The number shown by each category listed is a percentile score.

Suggestions for Improving Student Achievement. The boxes on the right also
give general suggestions for helping students improve their achievement. Your student’s
teacher can provide more specific suggestions.

Student Profile Report

Narrative Report. The narrative report explains the student’s performance in
comparison to a national reference group of Spanish-speaking students in bilingual
programs at the same grade level. This narrative is divided into three groups: reading,
language arts, and mathematics and reports the student’s achievement in relation to the
reference group.
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Normed Scores. Normed scores include: the reference percentile (RP), the reference
normal curve equivalent (RNCE), the stanine (NS), and the number correct score
(NCR). The normed scores are aligned to the content areas described in the narrative
report. The normed scores are similar to the scores used in the Stanford 9, Form T,
student and school reports. The difference is that the scores on the SABE/2 report are
referenced to a sample of Spanish-speaking students in bilingual programs. The scores for
the Stanford 9, Form T, are normed to a national sample of all students.

Content Areas. Content areas are presented in subtests that make up the scores for
total reading, total language, total mathematics, and total battery of the three totals.
Below that you will see other tests that will not be included on the Internet report.

Reference Percentile/Reference Stanine. The reference percentile is a bar graph
representing the scores in percentiles and stanines. The shaded area represents the average
range.

Content Scores. Content scores refer to key objectives for each subtest area. There are
five objectives for reading vocabulary. The three columns to the right of the objectives
indicate non-mastery, partial mastery, or mastery of the objective, based on CTB criteria.

Class Record Sheet. The class record sheet is an alphabetical listing of students tested
at each grade with their scores. Students tested with special accommodations received the
same scores and score reports as students without special accommodations. The report
for the students with special accommodations are titled, “Accommodations,” at the top.
For students not answering any questions on the SABE/2 test, the note, “This student
did not attempt the test,” appears on the class record sheet.

The class record sheet will not include a class summary if 10 or fewer students took the
test.

Objective Performance Summary. The objectives performance summary for each
school lists scores by teacher and grade level. Scores reported are the percent of students
with an objective performance index (OPI) of greater than 75, the score indicating a
student had master the objective. The average objectives performance index reports the
average OPI for each class and the total school by grade level. An additional objective
performance summary shows results for students with special accommodations.
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COMPARISON OF
TEST SCORES

PERCENT OF
SCORES UNDER
THE NORMAL CURVE

4 5% | 9% | 15% | 18% | 18% | 15% | 9% s | 29—

1% 1%
1 10 20 30 40 50 60 70 80 90 99

NORMAL CURVE EQUIVALENTS (NCES)*
1 10 20 30 40 50 60 70 80 90 99
PERCENTILES

1 2 3 4 5 6 7 8 9
STANINES

* The Normal Curve Equivalent (NCE) is an equal interval, normalized standard score. In this regard it
is similar to the stanine but it is divided into more units. It has a mean of 50 and a standard deviation
of 21.06.



Essential Questions for Staff Review

1999 STAR Augmentation Results

1. Are all of the content in the state standards included in our
curriculum and instructional and assessment programs?

2. Do our curriculum and instructional and assessment programs allow
students to achieve mastery of the state standards, grade level by grade
level?

3. What changes are necessary to increase the achievement of all
students?

4, What instructional materials and professional development will be
necessary to allow us to help all students meet the standards?

5. What timelines and other planning are needed to increase standards-
based achievement in our school?
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ACHIEVEMENT TEST SERIES, NINTH EDITION

GROUP REPORT
FOR

GRADE: 06 NEWTON ELEM
TEST DATE: 03/98

DISTRICT: NEWTON
TEST TYPE: MULTIPLE CHOICE

SUBTESTS AND Mean Mean Natiopal Mgan NATIONAL GRADE PERCENTILE RANKS
TOTALS Number Raw Scaled Indiv | National

Items Score Score PR-S NCE 10 30 50 70 90 9

Total Reading 22 525 665 52-5 51.B

Vocabulary 22 19.5 675 56-5 53.2

Reading Comp. 27 29.9 650 39-4 4411
Total Mathematics 25 35.6 637 31-4 394

Problem Solving 25 23.8 643 43-5 46.1L

Procedures 26 11.7] 628 19-3 3143
Language 26 26.3 637 40-5 44.6

Lang Mechanics 26 13.5 638 42-9 4518

Lang Expression 26 12.8 636 40-4 4416
Spelling 25 17.0 636 33-4 41.(

STANFORD LEVEL/FORM:
1995 NORMS: Spring

Intermediate 3/T
National

PERCENT IN EACH PERCENT IN EACH
CONTENT CLUSTERS Number of | Below | Above CONTENT CLUSTERS Number of | Below | Above
Items Average| Averagq Averag Items Average] Averaggd Averag
Reading Vocabulary 30 23 41 36 Spelling 30 40 48 12
Synonyms 16 32 27 41 Homophones 5 64 36)
Context 7 18 55 27 Phonetic Principles 10 40 44 1
Multiple Meanings 7 18 55 27 Structural Principles 10 32 52 1
No Mistake 5 20 32 48
Reading Comprehension 54 33 44
Recreational 18 33 44
Textual 18 33 44
Functional 18 37 44
Initial Understanding 12 41 33
Interpretation 24 33 44
Critical Analysis 9 30 48
Process Strategies 9 44 1p
Mathematics: Problem Solving 48 28 64
Measurement 6 36 48
Estimation 4 16 76
Problem-Solving Strategies 5 20 56
Number & No. Relationships 6 40 4
Number Systems & No. Theory 5 2 a4
Patterns & Functions 3 28 72
Algebra 3 16 64
Statistics 6 44 48
Probability 3 52 24
Geometry 7 20 64
Mathematics Procedures 30 54 46
Computation/Symbolic Notation 10 54 4
Computation in Context 16 58 3]
Rounding 4 38 58
Language 48 27 58
Capitalization 8 27 54
Punctuation 8 27 50
Usage 8 23 58
Sentence Structure 12 3 5p
Content and Organization 12 2 5B

Copy 01
Process No. 19603140-0741423-9699-05529-1

Scores based on normative data copyright © 1996 by Harcourt Brace & Company. All rights reserved.



TEST OF ACADEMIC SKILLS, FOURTH EDITION

CALIFORNIA CONTENT STANDARDS

GRADE: 10
TEST DATE: 04/99
TEST TYPE: MULTIPLE CHOICE
A A B B C © D F G H H K
R R | u A E E E o A o | Page 1
S L U B N G L M N L R L M L N
HOOL LIST WITH MMARY U o L P T N D | T G
C L P A (@] E N D E L V S
K D | R L N (e} A N T |
NEWTOWN DISTRICT L N D | N R L o L L
o . E H E N I T E N N L A
District Code: 12345657890 | H D A E | E K
A G H | o} L u £ U E
L H : = H | R N H
T G H H H H | G R I | H
TOTAL NUMBER TESTED = 20 E ' [ G H A o G ! G
R G @ H N H
N H H H
A
T
|
\%
E
DISTRICT
CALIFORNIA CONTENT STANDARDS NUMBER OF ITEMS ] AVERAGE
Mathematics: STAR ALGEBRA I
Foundation Skills XXX AVG.NO.CORRECT  XXX.X KXX.X XXX KXX X XXX KXX. X XXX.X XX.X XX.X XX.X XX.X XX.X XX.X
(skills leading to mastery) PERCENT CORRECT XXX.X XX.X XX.X XX.X XX.X XX.X XX.X XX.X XXX XXX X XX.X XX.X XX.X
Standards Score XXX  AVG.NO.CORRECT  XXX.X XXX X XXX X XXX X [ XXX X XXX XXX [ XXX X XXX X XXX X XXX
(grade-level content) PERCENT CORRECT XXX.X XXX XXX X XXX X XXX X [XXXX [(XXXLX XXX X (XXX X
Total XXX AVG.NO.CORRECT  XXX.X XXX X | XXX X | XXX.X
PERCENT CORRECT XXX.X

XXX X [XXX.X

XXX. X XXX.X
XXX X[ XXX.X

XXX XXX.X
XXXX | XXX X [ XXXX [ XXXX [ XXXX [ XXXX [ XXX [ XXXLX [ XXX X
XXX X | XXXX | XXX X[ XXXX [ XXXX [ XXX X[ XXXX [ XXXLX

XXX X | XXX.X

STANFORD LEVEL/FORM: TASK 2/T
1995 NORMS: Spring

National

Scores based on normative data copyright ©1996 by Harcourt Brace & Company. All rights reserved.

Copy 01
Process No. 18904271-8909-04309-9



ACHIEVEMENT TEST SERIES, MiNTH ERITION

J Master LisT OF TEsST RESUL .
FOR
CHADE: 03 HEWTOW™ ELEM
DISTRICT:  NEWTTFSN TEST DATE: 0398

TEST TYFE: MULTIPLE CHICT
Sudenl Letng & Slphatetscal.

HEALNMNG MATHEMATICS LAMGLUAGE EMVIRONMENT, BATTERY
ACIENCE, TOTALS
SOCIAL SCIENCE
ol
Toal | Hiwdy |Erading| Readag) Towl |Probem| Pro- Lan-
Reading| Skitls | Yossb | Camp | guage petin
thumbar Possible | 118 &B 30 40 8 L] 50
AGUINIGA, ELISED W T ¥Yrs 0h Hos Stuclent Humber: 99 -]
Haw Score w6 A 13 ¥ Ll . | 3 ia 17
Sealed Brore EI5 51p G530 G30) KB Ee9% BRl] Gaa B&3
Natioml PR-5 13=-3% 213 1&-3 10-2| 35-4 Sé=4 J&=G] B-I GE-h
u.._-.cu.ﬂ_ RCE 6.5 35,0 29%.1 EI.0| 41.% &E.5 45, 6] 20.% %6.3
ATEINS, E_H_..._?_ T Yre 0% Hom
Haw Sxore Ea 148 4] 18 4 F 44 1E i5 17
Scaled Scofe 5Bl 513 5 g0 550 45 BO5| 5&9 L6
Matiofl FR-5 =4 #= &6-5 3I-4] 13-3 17-F 1§=F| E8-% 43-5
Matioml MCE .4 1.8 AT.9 40.7]| .3 29.9 26.3| E¥.T 46.3
HAEZ, JESSE T ¥re 0d Moz
Ruw Seome B 13 13 T 5% b1 il @ 18
Sealed Booe 551 Gpa %0 2 EI&| 555 259 &03| SOF E&%
Matenad PR-E F5-% 59-5% 1%-5 B-g] Ti-& #&l-& @B&I-T 1-1 an-h
rational NCE 4.4 58,8 29.1 15.%] 2.7 E5.9 &9.3 1.0 %8.9
BALLENGER, THOMAS & Y= 0Ol Mos
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8 CTB MACMILLAN/MCGRAW-HILL

HOME REPORT

José Ruiz

GRADE: 3.7 CLASS:

Your child took the Spanish
Assessment of Basic
Education/2nd Edition during
April 1999 as part of your
school’s achievement testing
program. The test results give
you information about his
achievement at that time.

How your child performed in
comparison to Spanish-Speaking
students nationally in

reading, language, and math,
is shown on the graph at the
center of this page. The charts
on the right of the page give
more detailed information
about his scores in these and
other content areas.

BIRTH DATE: 4/1/89
FORM/LEVEL: 3

NORMS FROM: CTBS/4

TEST DATE: 4/6/98
SCORING: TRADITIONAL
QUARTER MONTH: 28

DISTRICT: ANY DISTRICT
SCHOOL: ANY SCHOOL
CITY:

STATE:

ANY TEACHER

ABOVE
AVERAGE

AVERAGE

BELOW
AVERAGE

CODES: 951170301.............. 2

OVERALL
PERFORMANCE

THESE REFERENCE PERCENTILE
SCORES SHOW THE PERCENT OF
STUDENTS IN THE NORM GROUP WHO
SCORED LOWER THAN YOUR CHILD.

99 —

9% —
95 —

88 —

80 —

70 —
60 —
50 —
40 —
30 —
20 —

1 — — S

84 82 84

TOTAL TOTAL TOTAL
READING LANGUAGE MATH

86

TOTAL
BATTERY

508

READING

PERCENTILE

VOCABULARY: 69

COMPREHENSION: 87
STRENGTHS:

COMPOUND WORD MEANING

PASSAGE DETAILS

WRITTEN FORMS
FURTHER HELP MAY BE NEEDED:

MULTIMEANING WORDS

MAIN IDEA

GENERALIZATIONS

LANGUAGE

PERCENTILE

MECHANICS: 80

EXPRESSION: 80
STRENGTHS:

NOUN, PRONOUN

PARAGRAPH COHERENCE

ADJECTIVE, ADVERB
FURTHER HELP MAY BE NEEDED:

PARAGRAPH STRUCTURE

WRITING CONVENTIONS

SENTENCE FORMATION

MATH

PERCENTILE

COMPUTATION: 61

CONCEPTS & APPLICATIONS: 90
STRENGTHS:

MULTIPLY WHOLE NUMBERS

NUMBER SENTENCES

DIVIDE WHOLE NUMBERS
FURTHER HELP MAY BE NEEDED:

SUBTRACT DECIMALS OR FRACTIONS

GEOMETRY

OTHER CONTENT
AREAS

PERCENTILE

WORD ANALYSIS: 82
SPELLING: 83

CTBID: 88285M227540002-03-90218-000583

COPYRIGHT © 1986 BY MCGRAW-HILL, INC. ALL RIGHTS RESERVED




8 CTB MACMILLAN/MCGRAW-HILL

José Ruiz
GRADO: 3.7

MAESTROIA:

En Abril de 1999 su hijo/hija
realiz6 el examen Spanish
Assessment of Basic
Education/Version 2
participando en el programa de
examenas de desempeiio
académico de su escuela. Estas
calificaciones reflejan su
desempeiio en esa fecha.

El del centro de la pagina es
un cuadro comparativo que
muestra las calificaciones de
su hijo/hija en los examenes
de lectura, languaje y
matematicas. Los cuadros de la
derecha presentan informacion
mas detallada acerca de sus
notas en esas y otras areas de
contenido.

FECMA DE NACIMIENTO: 4/1/89

VERSION/NIVEL: 3

NORMAS DE: CTBS/4
FECHA DEL EXAMEN: 4/6/98
CALIFICACION: TRADICIONAL
SEMANA ACADEMICA: 31

DISTRITO: ANY DISTRICT
ESCUELA: ANY SCHOOL
CIUDAD:

ESTADO:

INFORME PARA LOS PADRES

ANY TEACHER

SUPERIOR AL
PROMEDIO

PROMEDIO

INFERIOR AL
PROMEDIO

CODIGO: 951170301....................

DESEMPENO ACADEMICO

ESTAS NOTAS EN PERCENTILES
MUESTRAN EL PORCENTAJE DE
ESTUDIANTES EN EL GRUPO MODELO
CON UN PUNTAJE INFERIOR AL DE

SU HIJO/HIJA

99 —

9% —

95 —

88 —

80 —

70 —

60 —

50 —

40 —

30 —

20 —

10 —

5 —

2 j—

1 - L — —

84 82 84 86

MATE- TODO

LECTURA LENGUAJE MATICAS EL EXAMEN

508
LECTURA PERCENTILES
DE REFERENCIA
VOCABULARIO: 69
COMPRENSION: 87

PUNTOS FUERTES:
SIGNIFICADO DE PALABRAS COMPUESTAS
DETALLES DEL TEXTO
FORMAS ESCRITAS

SE RECOMIENDA MEJORAR EN:
PALABRAS CON MULTIPLES SIGNIFICADOS
IDEA PRINCIPAL

GENERALIZACIONES
LANGUAJE PERCENTILES
DE REFERENCIA
MAYUSCULAS: 80
PUNTUACION Y EXPRESION: 80

PUNTOS FUERTES:
SUSTANTIVO, PRONOMBRE
COHERENCIA DEL PARRAFO
ADJETIVO, ADVERBIO

SE RECOMIENDA MEJORAR EN:
ESTRUCTURA DEL PARRAFO
REGLAS DE LA ESCRITURA
FORMACION DE ORACIONES

MATEMATICAS PERCENTILES

DE REFERENCIA
CALCULOS: 91
APLICAClONES Y CONCEPTOS: 90

PUNTOS FUERTE
MULTIPLICACION DE NUMEROS ENTEROS
ORACIONES NUMERIAS
DIVISION DE NUMEROS ENTEROS
SE RECOMIENDA MEJORAR
SUBSTRACCION DE DECIMALES O FRACCIONES

GEOMETRIA
OTRAS AREAS DE PERCENTILES
CONTENIDO
ANALISIS DE LA PALABRAS: 82
ORTOGRAFIA: 83

CTBID: 88285M227540002-03-90218-000583

COPYRIGHT © 1986 BY MCGRAW-HILL, INC. ALL RIGHTS RESERVED




88 CTB MACMILLAN/MCGRAW-HILL

STUDENT PROFILE REPORT

STUDENT:
BIRTH DATE:
CODES:

10/26/86

GRADE: 7.7
ABCDEFGHIJKLMNOPQRS

538
508

NARRATIVE REPORT NORMED SCORES CONTENT REFERENCE PERCENTILE
THIS STUDENT’S TEST RP RNCE RS NCR AREAS 12 5 10 20 30 40 50 60 70 80 90 95 98 99
PERFORMANCE MAY BE COMPARED rT T1 T 1 r T© T T T 1 T T
WITH THAT OF SPANISH- RP:
SPEAKING REFERENCE GROUP AT 97 40 9 36 READ VOCABULARY REFERENCE
THE SAME GRADE LEVEL IV 86 73 7 30 READ COMPREHENSION PERCENTILE
REFERRING TO THE REFERENCE 94 83 8 66 TOTAL READING
PERCENTILE (RP) SCORES TO RNCE:
THE RIGHT. REFERENCE NORMAL
85 72 7 37 MATH COMPUTATION CURVE EQUIVALENT
IN TOTAL READING, THE 8 20 2 10 | LANGUAGE EXPRESSION
STUDENT’S ACHIEVEMENT IS 39 31 3 27 TOTAL LANGUAGE RS:
BETTER THAN APPROXIMATELY 94 REFERENCE
PERCENT OF THE REFERENCE STANINE
GROUP. 76 65 6 24 MATH COMPUTATION
53 51 5 19 | MATH CONCEPTS & APPL NCR:
IN TOTAL LANGUAGE, THE 69 40 43 TOTAL MATHEMATICS NUMBER CORRECT
STUDENT’S ACHIEVEMENT IS
BETTER THAN APPROXIMATELY 19
PERCENT OF THE REFERENCE 70 62 6 136 TOTAL BATTERY
GROUP.
IN TOTAL MATHEMATICS, THE 92 80 8 19 SPELLING
STUDENT’S ACHIEVEMENT IS 51 40 4 10 STUDY SKILLS
BETTER THAN APPROXIMATELY 69
PERCENT OF THE REFERENCE
GROUP.
1 T2 T g T4 T 5 T T 7 T g T
REFERENCE PERCENTILE
S —
CONTENT SCORES N P M N P M N P M N P M
READ VOCABULARY LANGUAGE EXPRESSION MATH CONCEPTS & APPL
24 SAME MEANING 0 |87 NOUN, PRONOUN O 68 NUMERATION O
25 UNFAMIL WORD IN CONTEXT 0 |88 VERB O 69 NUMBER SENTENCES ]
26 MULTIMEANING WORDS O 89 ADJECTIVE, ADVERB 0 70 NUMBER THEORY 0
27 HEARING WORDS IN CONTEXT| O |90 SENTENCE FORMATION O 71 PROBLEM SOLVING O
28 MEANING OF AFFIXES 0 |91 SENTENCE COMBINING O 72 MEASUREMENT O
92 PARAGRAPH STRUCTURE O 73 GEOMETRY O
93 PARAGRAPH COHERENCE O
READ COMPREHENSION
50 PASSAGE DETAILS O SPELLING
51 CHARACTER ANALYSIS O | MATH COMPUTATION 80 VOWELS 0
52 MAIN IDEA O 57 ADD WHOLE NUMBERS 81 CONSONANTS 0
53 GERALIZATIONS 0 |58 ADD DECIM./FRACTION O 82 STRUCTURAL UNITS O
54 WRITTEN FORKS O 59 SUBTRACT WHOLE NUMBERS
55 WRITING TECHNIQUES O 60 SUBTRACT DECIM./FRACTION O
61 MULTIPLY WHOLE NUMBERS 0 | STUDY SKILLS
62 MULTIPLY DECIM./FRACTION 0 94 BOOK PARTS O
LANGUAGE MECHANICS 63 DIVIDE WHOLE NUMBERS O 95 DICTIONARY SKILLS 0
83 SENTENCE, PHRASE, CLAUSE O 64 DIVIDE DECIM./FRACTION O 96 REFERENCE SOURCES O
84 QUOTATIONS O 65 INTEGERS O 97 INTERPRETING GRAPHICS ]
85 WRITING CONVENTIONS O 98 ORGANIZING INFORMATION O
86 EDITING SKILLS O 99 ANALYZING INFORMATION O

LEVEL: 6

NORMS FROM: CTBS/4
TEST DATE: 4/12/99
SCORING: TRADITIONAL

QUARTER MONTH: 31

CLASS:
CITY: SCHOOL:
STATE: CA DISTRICT:

N = NONMASTERY
P = PARTIALLY MASTERED
M = MASTERY

CTBID: 99120M231439001-03-00023-000736

COPYRIGHT® 1986 BY MCGRAWW-HILL, INC. ALL RIGHTS RESERVED.




MARTINEZ JUAN A
DOB: 10/26/86

CODES: ......... 2.0

NORMS FROM: CTBS/4
QUARTER MONTH: 31
TRADITIONAL

N251639001-03-00033

DIAS ERIKA L
DOB: 10/ 6/86

CODES: ......... 2.0

NORMS FROM: CTBS/4
QUARTER MONTH: 31
TRADITIONAL

N251639001-03-00033

ORTEGA ANTONIO
DOB: 11/20/86

CODES: ......... 2.0
NORMS FROM: CTBS/4
QUARTER MONTH: 31
TRADITIONAL

N251639001-03-00033

530529

SABE/2 READING LANGUAGE MATHEMATICS TOTL STDY
SCORES VOC COMP TOTL | MSCH EXPR TOTL [CMPU C&A TOTL | BATY SPEL | SKIL
LEVEL RP 97 86 94 85 8 19 76 53 69 70 92 31
4 RNCE 90 73 83 72 20 31 65 52 60 61 80 40
GRADE RS 9 7 8 7 2 3 6 5 6 6 8 4
7.7 NCR 36 30 66 17 10 27 24 19 43 | 136 19 10
DATE
4/99
SABE/2 READING LANGUAGE MATHEMATICS TOTL
SCORES VOC COMP TOTL | MSCH EXPR TOTL |[CMPU C&A TOTL | BATY SPEL
LEVEL RP 67 51 60 46 46 44 14 48 25 42 54
4 RNCE 59 51 56 48 | 48 47 27 49 36 46 52
GRADE RS 6 5 6 5 5 5 3 5 4 5 5
7.7 NCR 28 22 50 12 25 37 9 18 27| 114 15
DATE
4/99
SABE/2 READING LANGUAGE MATHEMATICS TOTL
SCORES VOC COMP TOTL | MSCH EXPR TOTL |[CMPU C&A TOTL | BATY SPEL
LEVEL RP 67 57 64 55 2 6 14 | * 3 4 13 84
4 RNCE 59 54 57 52 8 17 27 10 14 26 71
GRADE RS 6 5 6 5 1 2 3 1 1 3 7
7.7 NCR 28 23 51 13 5 18 9 7 16 85 18
DATE
4/99
SABE/2
SABE/2
SABE/2

SABE/2



8 CTB MACMILLAN/MCGRAW-HILL

ABE/2 508
CLASS RECORD SHEET STAR PAGE 1 508
CLASS: GRADE: 7.7
READING LANGUAGE MATHEMATICS TOTAL STUDY
STUDENTS Scores VOCAB | COMPR | TOTAL MECH EXPR TOTAL COMPU C&A TOTAL | BATTERY SPELL SKILL
MARTINEZ JUAN R RP 97 86 94 85 8 19 76 53 69 70 92 31
DOB: 10/26/86 RNCE 90 73 83 72 20 31 65 52 60 61 80 40
CODES: ABCDEFGHIJKLMNOPQRS RS 9 7 8 7 2 3 6 5 6 6 8 4
.............. 2.00........ NCR 36 30 66 17 10 27 24 19 43 136 19 10
LEVEL: 6
DIAZ ERIKA L RP 67 51 60 46 46 44 14 48 25 42 54
DOB: 10/6/86 RNCE 59 51 56 48 48 47 27 49 36 46 52
CODES: ABCDEFGHIJKLMNOPQRS RS 6 5 6 5 5 5 3 5 4 5 5
.............. 2.00........ NCR 28 22 50 12 25 37 9 18 27 114 15
LEVEL 6
ORTEGA ANTONIO RS 67 57 64 55 2 6 14 * 3 4 13 84
DOB: 11/20/86 RNCE 59 54 57 52 8 17 27 10 14 26 71
CODES: ABCDEFGHIJKLMNOPQRS RS 6 5 6 5 1 2 3 1 1 3 7
.............. 2.00........ NCR 28 23 51 13 5 18 9 16 85 18
NORMS FROM: CTBS/4 + Total Battery includes Total Reading, Total Language, and Total Mathematics M: MAXIMUM OR MINIMUM SCORE
TEST DATE: 4/12/99 RP: REFERENCE PERCENTILE
SCORING: TRADITIONAL RNCE:  REFERENCE NORMAL CURVE EQUVALENT
gm{?TER MONTH: 31 SCHOOL: RS: REFERENCE STANINE
STATE: DISTRICT: NCR: NUMBER CORRECT SCORE

CTBID: 99130M251639001-03-00031-000700



8 CTB MACMILLAN/MCGRAW-HILL

ABE/2 508
CLASS RECORD SHEET STAR PAGE 1 508
CLASS: Rizzo L GRADE: 7.7
READING LANGUAGE MATHEMATICS TOTAL STUDY
CLASS SUMMARY Scores VOCAB | COMPR | TOTAL MECH EXPR TOTAL COMPU C&A TOTAL | BATTERY SPELL SKILL
MDRP XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX
MRNCH xxx XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX
MRS XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX
MNCR | xxx XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX
NUMBER OF STUDENTS = 3 3 3 3 3 3 3 3 3 3 3 3 1

LEVEL(S): 6 + Total Battery includes Total Reading, Total Language, and Total Mathematics
NORMS FROM: CTBS/4 MDRP:  MEDIAN REFERENCE PERCENTILE

TEST DATE: 4/12/99 MRNCE: MEAN REFERENCE NCE

SCORING: TRADITIONAL MRS: MEAN REFERENCE STANINE

QUARTER MONTH: 31 MNCR:  MEAN NUMBER CORRECT

CITY: JEFFERSONELE ~ SCHOOL: BEN FRANKLIN .
STATE: CA DISTRICT: JEFFERSON ELE XXX: VALUE NOT COMPUTED FOR 10 OR FEWER STUDENTS

CTBID: 99130M251639001-03-00031-000687




®: CTB MACMILLAN/MCGRAWNHILL

ABFE/2 508
CLASS RECORD SHEET STAR PAGE 1 508
SCHOOL: BEN FRANKLIN GRADE: 7
READING LANGUAGE MATHEMATICS TOTAL STUDY
SCHOOL SUMMARY Scores | VOCAB | COMPR | TOTAL MECH EXPR TOTAL COMPU | C&A TOTAL  BATTERY SPELL  [SKILL
MDRP XXX XXX XXX XXX XXX XXX XXX XX XX XXX XKX XX
MRNCH xxx XXX XXX XXX XXX XXX XXX XX XX XXX XKX XX
MRS XXX XXX XXX XXX XXX XXX XXX XX XX XXX XKX XAX
MNCR XXX XXX XXX XXX XXX XXX XXX XX XX XXX XKX XX
NUMBER OF STUDENTS = 4 3 3 3 3 3 3 3 3 3 3 3 1
LEVEL(S): 6 + Total Battery includes Total Reading, Total Language, and Total Mathematics
NORMS FROM: CTBS/4 MDRP: MEDIAN REFERENCE PERCENTILE
;E%LR‘AGT E:T é%(?ﬁ) VAL MRNCE: MEAN REFERENCE NCE
: ; MRS: MEAN REFERENCE STANINE
QUARTER MONTH: 31 MNCR:  MEAN NUMBER CORRECT
CTBID: 99130M251639001-02-00012-000698
CITY: JEFFERSON ELE .
STATE: O DISTRICT: JEFFERSON ELE XXX: VALUE NOT COMPUTED FOR 10 OR FEWER STUDENTS




Stanford 9 and Augmentation Blueprints

The augmentation blueprints for language arts and
mathematics are available at
http://www.cde.ca.gov/cilbranch/sca/star/star.html
on the Internet. Scroll down to “STAR Test Blueprints
for Standards Based ltems.”

1999 by the California Department of Education
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